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The transformation of higher education in Ukraine under the conditions of globalization,
European integration, and the growing complexity of cultural processes requires new
approaches to professional training of humanities specialists. One of the key competencies that
determines the quality of modern higher education is critical thinking, which acts not only as a
cognitive skill but also as an essential component of professional culture. This issue becomes
particularly relevant in the training of cultural studies specialists whose professional activity
involves the interpretation of complex cultural phenomena, analytical work with symbolic
systems, and the ability to operate within interdisciplinary intellectual environments. The
purpose of this study is to analyze the role of critical thinking in the formation of professional
culture of future cultural studies specialists within the framework of the Liberal Arts and
Sciences (LAS) educational model, based on the experience of implementing the educational
programme Cultural Studies. Liberal Arts and Sciences at Poltava V. G. Korolenko National
Pedagogical University. The study examines the pedagogical potential of interdisciplinary
education, student-centered learning, and research-oriented teaching methods as factors
contributing to the development of critical thinking as a professional competence.

The research applies a komnnekc of theoretical and empirical methods, including analysis
of pedagogical and cultural studies literature, competence-based approach, curriculum analysis,
comparative analysis of educational models, as well as generalization of teaching experience at
the Department of Cultural Studies, Philosophy and Museology. Particular attention is paid to
the integration of inquiry-based learning, discussion-based pedagogy, academic writing
practices, and interdisciplinary course design as instruments of critical thinking formation. The
results demonstrate that critical thinking within the LAS model should be understood as an
integrated intellectual and cultural competence combining analytical reasoning, interpretative
skills, reflexivity, intellectual autonomy, and academic communication abilities. It is proven that
interdisciplinary curricula significantly enhance students’ ability to identify causal relationships
between cultural processes, evaluate sources critically, and construct evidence-based
arguments. The study also shows that the development of critical thinking is closely connected
with the formation of professional identity, academic integrity, and research culture.

The article argues that the Liberal Arts and Sciences model creates favorable conditions
for developing critical thinking due to its structural characteristics: flexibility of curricula,
integration of humanities and sciences, emphasis on discussion and analytical writing, and the
cultivation of intellectual responsibility. The experience of implementing LAS principles in the
Cultural Studies programme demonstrates that critical thinking becomes not only a learning
outcome but also a structural principle of educational design. The conclusions emphasize that
the development of critical thinking should be considered a strategic objective of cultural studies
education, as it ensures the formation of adaptive, intellectually independent, and socially
responsible specialists capable of navigating complex cultural realities. The study highlights the
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importance of further development of interdisciplinary teaching strategies and research-based
learning environments in Ukrainian higher education institutions.

Keywords: critical thinking, professional culture, cultural studies education, Liberal Arts and
Sciences, interdisciplinary and competence-based education, higher education pedagogy, cultural
analysis, LAS-model.

Introduction. The rapid transformation of contemporary society, characterized by intensive
information exchange, cultural globalization, technological development, and hybrid forms of
communication, significantly changes the requirements for professional training in higher
education. Under such conditions, universities are expected not only to transmit knowledge but also
to form intellectual competences that enable graduates to navigate complex social and cultural
realities. Among these competences, critical thinking occupies a central place as a fundamental
intellectual tool necessary for professional activity in knowledge-based societies.

The growing attention to critical thinking in educational discourse is connected with the
recognition that traditional knowledge-transfer models of education are insufficient for preparing
specialists capable of responding to complex professional challenges. Modern higher education
increasingly focuses on competence-based approaches that prioritize analytical skills, reflexivity,
intellectual independence, and the ability to evaluate information critically. This shift reflects
broader changes in educational philosophy from reproductive learning toward transformative
learning models.

The formation of these competences is closely connected with the concept of professional
culture. Professional culture is typically understood as an integrated system of knowledge, values,
norms, behavioral models, and intellectual practices that determine the quality of professional
activity. Within this framework, critical thinking should be considered not merely as an academic
skill but as an essential structural element of professional culture that shapes decision-making
processes, ethical responsibility, and intellectual autonomy.

The Liberal Arts and Sciences model originates from classical European university traditions
and has been significantly developed within American higher education. Its contemporary
implementation in European educational systems is often associated with the Bologna Process and
the internationalization of education. LAS education typically emphasizes breadth of knowledge,
interdisciplinary integration, development of transferable intellectual skills, and the cultivation of
reflective thinking. In the Ukrainian context, the implementation of LAS principles represents an
innovative direction in higher education modernization. Ukrainian universities increasingly
recognize the importance of interdisciplinary education, flexible curricula, and competence-oriented
teaching methods. Within this transformation, cultural studies programmes appear particularly
suitable for LAS integration due to their inherently interdisciplinary nature, combining elements of
philosophy, history, anthropology, art studies, sociology, and media studies.

The educational programme Cultural Studies. Liberal Arts and Sciences, implemented at
Poltava V. G. Korolenko National Pedagogical University, represents one example of such
innovation. The programme aims to integrate classical cultural studies education with LAS
principles, emphasizing critical thinking, analytical writing, interdisciplinary research, and
intellectual communication. The programme also reflects contemporary trends in European higher
education aimed at developing adaptable specialists capable of lifelong learning.

Literature review. A review of scientific sources on the issue of critical thinking as a
component of the professional culture of future specialists demonstrates the interdisciplinary nature
of the study, which combines pedagogy, cultural studies, and modern educational practices. The
theoretical foundations of the concept of “critical thinking” are revealed in the works of
O. Karpenko (2020) and O. Pometun (2018), where it is interpreted as a complex cognitive and
metacognitive process that involves the ability to analyze, evaluate information, and form reasoned
judgments. Further development of the concept is presented in the study of L. Kravchenko and
O. Ilchenko (2025), which emphasize its integration into the structure of professional training of
future specialists. The historical and pedagogical context of the formation of cultural education is

166



ISSN (online) 2616-6747, ISSN (print) 2519-8254. Ukrainian professional education. 2026. Ne 19

revealed in the works of O. Chernyavska (2020), L. Kravchenko and M. Stepanenko (2014), as well
as L. Kravchenko and N. Karapuzova (2009). These studies demonstrate the evolution of training
specialists in the cultural and educational sphere and emphasize the importance of worldview and
value components, within which critical thinking is a key competency. The issues of the
professional development of a cultural scientist and the formation of his or her competencies are
highlighted in the works of I. Hurova (2017), V.Dmytrenko (2020), as well as V. and
V. Dmytrenko (2022), where special attention is paid to socio-cultural design, legal support for
activities and the structure of professional training. In this context, critical thinking appears as a tool
for effective decision-making and professional reflection. Modern research focuses on the impact of
digitalization and innovative educational technologies on the formation of critical thinking. In
particular, O. Luk’yanenko (2023) and A. Lytvynenko (2022) consider digital tools as a means of
developing the analytical skills of a cultural scientist, while the works of O. Lukyanenko and co-
authors (2022-2025) emphasize the importance of interdisciplinarity, artistic analysis, and language
training. The studies of R. Vynnychuk, T. Bakka, O. Bohomaz, L. Krupina, and O. Snigovska
(2022); R. Vynnychuk, O. Terekhovska, V. Vasenko, G.Babak, and O.Protas (2022);
L. Kravchenko, N. Bilyk, V. Onipko, T. Plachynda, and A. Zavitrenko (2021) complement this
approach by considering critical thinking in connection with media competence, professional
mobility, and hybrid forms of learning.

Materials and methods. This study is based on a qualitative research design combining
theoretical analysis, curriculum analysis, and reflective pedagogical case study methodology. Such
a design allows for a comprehensive examination of critical thinking development as both a
theoretical construct and a practical educational outcome within the Liberal Arts and Sciences
(LAS) educational model. The research follows an interpretative educational research paradigm,
which focuses on understanding educational processes through analysis of practices, structures, and
pedagogical experiences.

The study also incorporates elements of design-based educational research, since it examines
not only theoretical assumptions but also their implementation through curriculum development and
teaching practices. This approach is particularly appropriate when studying innovative educational
models, where theoretical frameworks and practical implementation develop simultaneously. The
research logic is based on the assumption that critical thinking should be examined not only through
psychological models of cognition but also through the analysis of educational environments that
make its development possible. The competence-based approach serves as the primary analytical
framework because modern LAS education is structured around learning outcomes rather than
content transmission. Within this framework, critical thinking is considered a transversal
competence integrating cognitive, communicative, and research abilities. This approach allows the
analysis of how critical thinking is operationalized through programme learning outcomes, course
learning outcomes, and assessment strategies. Particular attention is paid to how analytical skills,
argumentation abilities, and interpretative competences are embedded into curriculum design.

Since the LAS model is inherently interdisciplinary, the study applies an interdisciplinary
analytical perspective combining insights from pedagogy, cultural studies, philosophy of education,
and curriculum theory. This allows examination of how the integration of different disciplinary
perspectives contributes to intellectual flexibility.

Results of the research. The analysis of the educational programme Cultural Studies. Liberal
Arts and Sciences demonstrates that critical thinking is not treated as an isolated competence but
rather as a systemic educational outcome embedded in the programme philosophy, curriculum
structure, course design, and interdisciplinary learning pathways. The programme reflects the
contemporary understanding that professional culture in the humanities increasingly depends not
only on knowledge acquisition but on the ability to critically interpret cultural processes, evaluate
information, and construct evidence-based interpretations. At the conceptual level, the programme
explicitly defines the integral competence of graduates as the ability to critically reflect on cultural
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processes in global and local contexts through interdisciplinary knowledge and research approaches.
This formulation itself demonstrates that critical thinking functions as a foundational professional
attribute rather than an auxiliary educational goal.

A detailed examination of the curriculum structure shows that this objective is implemented
through three interconnected educational cycles: the general training cycle, the professional training
cycle, and the Liberal Arts and Sciences cycle. The latter plays a particularly important role in
forming intellectual flexibility, since it exposes students to interdisciplinary perspectives and
encourages analytical transfer between different domains of knowledge. The first year of study is
especially important because it establishes the intellectual foundations upon which critical thinking
development is built. Courses such as University Education and Academic Writing, Philosophy, and
Critical Thinking and Logic create a methodological basis for analytical reasoning, academic
argumentation, and structured thinking. These courses introduce students to the principles of
academic discourse, logical analysis, and epistemological awareness, which later become essential
for professional reasoning.

At the same time, LAS courses such as Axiology in a Globalized World, Cultural Models of
Family and Marriage, and Astronomy and Myth demonstrate the interdisciplinary nature of the
programme and its emphasis on interpretative thinking. For example, the course Astronomy and
Mpyth illustrates how scientific knowledge and mythological thinking intersect in cultural history,
encouraging students to compare rational and symbolic modes of explaining reality. Such
intellectual comparisons directly contribute to the development of analytical pluralism — an
important feature of mature critical thinking. Similarly, the course Science and Culture creates
opportunities for examining how scientific paradigms influence cultural narratives, while
Futurology encourages students to evaluate scenarios of social development through analytical
reasoning rather than speculative assumptions. Courses such as Environmental Anthropology also
contribute to critical thinking by demonstrating the complex relationships between ecological
systems, cultural practices, and ethical responsibility. An important structural feature supporting
critical thinking formation is the integration of academic writing and discussion practices
throughout the programme. The presence of courses such as University Education and Academic
Writing indicates that the programme recognizes writing not only as a communication tool but as a
cognitive practice through which analytical reasoning develops.

The professional training cycle further reinforces these abilities through courses such as
Theory of Culture, History of Ukrainian Culture, History of World Culture, and Fundamentals of
Artistic Analysis and Expert Evaluation of Cultural Objects. These courses require students to apply
theoretical models, interpret cultural texts, and evaluate artistic phenomena using analytical criteria.
This demonstrates the transition from general intellectual training toward discipline-specific
analytical competence. The course Theory of Culture appears particularly important because it
introduces students to different theoretical approaches to understanding culture, such as
structuralism, functionalism, semiotics, and postmodern theory. Exposure to multiple theoretical
perspectives requires students to compare conceptual frameworks and evaluate their explanatory
power. Such intellectual activity directly strengthens comparative reasoning abilities.

Another important course is Digital Humanities, which reflects the modernization of cultural
studies education through the integration of digital analytical tools. This course potentially
strengthens critical thinking by introducing students to data interpretation, digital archives, and
computational approaches to cultural analysis. The inclusion of such courses demonstrates the
programme’s orientation toward contemporary research practices.

The programme also demonstrates a strong connection between critical thinking development
and applied professional competences. Courses such as Socio-cultural Activity, Fundamentals of
Socio-cultural Design, and Cultural and Creative Industries require students to apply analytical
reasoning to practical cultural management situations. This reflects the understanding that
professional culture requires not only theoretical knowledge but also the ability to make informed
decisions in complex social environments. The course Everyday Culture of Ukraine also deserves
particular attention because it focuses on the analysis of daily cultural practices. Such courses help
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students understand that culture is not limited to high art but includes everyday symbolic practices.
Analytical work with such material develops observational skills and the ability to identify implicit
cultural meanings.

A particularly important feature of the programme is the possibility for students to select
interdisciplinary LAS focus tracks beginning in the second year. These focus areas represent a key
structural mechanism through which critical thinking is strengthened, since they require students to
apply cultural analysis within new disciplinary contexts. The programme offers several LAS focus
tracks, including Focus 1 Natural Sciences (minor programme Integrated Life Sciences: Chemistry,
Bioecology, Culture), Focus 2 Physical and Mathematical Sciences (minor programme Integrated
Sciences: Mathematics and Culture), Focus 4 Social and Behavioral Sciences (minor programme
Social Sciences: Human Behavior and Culture), and Focus 5 Pedagogical Sciences (minor
programme Teachers’ Training and Culture).

These tracks represent an important innovation because they institutionalize interdisciplinarity
rather than treating it as an abstract principle. Students are required to study courses outside their
primary disciplinary field, which encourages intellectual adaptation and the ability to transfer
analytical methods across domains. For example, within Focus 4 Social and Behavioral Sciences,
students may take courses such as Sociology of Culture, Social Movements and Cultural
Transformations, Anthropology of Religion and Beliefs, Psychology of Culture, and Behavioral
Economics: Choice, Irrationality, and Society. These courses expand the analytical toolkit of
cultural studies students by introducing empirical social science methods and behavioral analysis
perspectives.

Courses such as Migration and Multiculturalism and Culture and Advertising: Manipulation
and Symbols also provide important opportunities for developing media literacy and ideological
critique. These competences are increasingly important in contemporary information environments
characterized by hybrid communication and symbolic influence strategies. The presence of courses
such as Cognitive Neuroscience and Psychology of Creativity further demonstrates the programme’s
commitment to exposing students to scientific approaches to understanding human behavior. Such
exposure strengthens epistemological awareness by showing how different disciplines construct
knowledge using different methods. The pedagogical sciences focus also plays an important role in
the development of critical thinking, particularly for students interested in educational and cultural
mediation careers. Courses such as Artificial Intelligence in the Culture of Education, Semiotics of
Pedagogical Innovations, Worldview Foundations of Creative Pedagogy, and Education in a
Multicultural Society demonstrate how educational environments themselves can be analyzed as
cultural systems. The inclusion of courses such as Philosophy of Gender in Cultural Space and
Culture of Educational Relationships also demonstrates the programme’s attention to ethical and
social dimensions of professional culture. These courses encourage students to analyze power
relations, cultural norms, and identity constructions, which directly contributes to the development
of critical social awareness. Another important course in this track is Artificial Intelligence in the
Culture of Education, which introduces students to the cultural implications of technological
change. Such courses contribute to critical thinking by encouraging evaluation of technological
determinism and the social consequences of digital transformation.

The Natural Sciences focus also deserves attention because it introduces cultural studies
students to scientific literacy. Courses within the Integrated Life Sciences track potentially help
students understand how scientific knowledge is constructed and how it interacts with cultural
narratives. Such understanding is important in an era when cultural professionals increasingly
engage with science communication and environmental issues. Similarly, the Physical and
Mathematical Sciences focus introduces students to analytical thinking through courses related to
mathematics and scientific modeling. Even limited exposure to formal reasoning contributes to
intellectual discipline and strengthens the ability to evaluate arguments logically.

The programme also demonstrates that critical thinking development depends not only on
curriculum content but also on pedagogical formats. The presence of internships, cultural teaching
practice, and sociocultural practice demonstrates the importance of experiential learning. Such
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formats allow students to apply analytical reasoning in real professional environments,
strengthening the connection between intellectual skills and professional behavior. Internships such
as Productive Culturological and Museum Studies Practice create opportunities for students to
engage with cultural institutions, where they must analyze audiences, evaluate exhibition strategies,
and participate in cultural communication. These activities demonstrate that critical thinking is also
a practical competence required for professional effectiveness.

The programme also integrates research-oriented learning through coursework and
qualification projects. The requirement to complete qualification work demonstrates the emphasis
on independent analytical research as a culminating educational experience. Such projects require
students to formulate research questions, select methodologies, analyze sources, and present
structured conclusions. The analysis also demonstrates the importance of gradual complexity
progression. During the first year, courses emphasize general intellectual competences and
interdisciplinary awareness. During the second and third years, the focus shifts toward professional
specialization and applied analysis. By the fourth year, students are expected to demonstrate
intellectual independence through research and professional practice.

An important result of the analysis is the observation that critical thinking is most effectively
developed when it is reinforced across multiple courses rather than confined to a single subject. For
example, argumentation skills introduced in Critical Thinking and Logic are reinforced in Theory of
Culture, practiced in Academic Writing, and applied in research projects. This demonstrates the
importance of curricular coherence. The research also shows that student choice plays an important
role in intellectual development. The LAS model allows students to construct individual educational
trajectories through elective courses and focus tracks. This flexibility encourages intellectual
responsibility and increases motivation, which are important psychological conditions for critical
thinking development.

Another important finding concerns the relationship between interdisciplinary exposure and
tolerance for ambiguity. Students working within LAS environments gradually become more
comfortable with complex questions that lack simple answers. This intellectual tolerance is an
important indicator of mature critical thinking. The programme also appears to contribute to the
formation of academic identity. Students participating in interdisciplinary courses and research
projects gradually begin to see themselves not merely as learners but as emerging professionals
capable of independent analysis. This shift in self-perception represents an important aspect of
professional culture formation.

At the same time, the analysis confirms that successful critical thinking development requires
supportive academic environments. Students must experience classrooms as spaces where
questioning is encouraged and intellectual risk-taking is accepted. Courses emphasizing discussion
and peer review appear particularly important in this regard. Some challenges also remain. Students
entering the programme often demonstrate educational habits formed in more traditional school
environments focused on reproduction rather than analysis. This requires instructors to gradually
introduce analytical complexity and provide scaffolding for discussion and writing tasks.

Despite these challenges, the overall structure of the programme demonstrates strong
alignment with international LAS principles. The integration of interdisciplinary courses, student
choice, research practice, and competence-based learning outcomes creates conditions in which
critical thinking becomes a natural outcome of educational design rather than an artificial addition.

Overall, the results of the study demonstrate that the Cultural Studies. Liberal Arts and
Sciences programme provides a structurally coherent model for developing critical thinking as a
component of professional culture. This is achieved through interdisciplinary curriculum design,
integration of research practices, flexible learning pathways, and pedagogical emphasis on
analytical reasoning. The findings suggest that the LAS model may serve as an effective framework
for modernizing humanities education in Ukraine by aligning it with competence-based European
educational paradigms while preserving strong disciplinary foundations in cultural studies.

Conclusions. The conducted research confirms that critical thinking should be understood not
simply as a general educational skill but as a core structural element of the professional culture of
future cultural studies specialists. The analysis of the Cultural Studies. Liberal Arts and Sciences
educational programme demonstrates that the formation of this competence becomes most effective
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when it is embedded not only in individual courses but within the entire architecture of the
educational model, including curriculum structure, interdisciplinary pathways, pedagogical
methods, and research practices.

The study demonstrates that within the Liberal Arts and Sciences paradigm, critical thinking
functions simultaneously as a cognitive competence, a methodological culture, a communicative
practice, and a professional value. Such a multidimensional understanding allows us to
conceptualize critical thinking as a meta-competence that integrates analytical reasoning, interpretative
ability, reflexivity, and evidence-based argumentation. This conclusion contributes to the theoretical
discussion on competence-based education by demonstrating that in humanities education critical
thinking is best understood not as a discrete skill but as an integrative intellectual disposition forming
the basis of professional reasoning.

The theoretical contribution of this study lies in the conceptualization of critical thinking as a
component of professional culture specifically within cultural studies education. While previous
research often examines critical thinking as a general educational objective, this research demonstrates
its disciplinary specificity in the training of cultural analysts. Cultural studies as a field requires the
ability to interpret symbolic systems, decode cultural narratives, analyze ideological constructs, and
evaluate cultural transformations. Therefore, critical thinking in this context acquires distinct
characteristics connected with interpretative plurality, contextual reasoning, and methodological
reflexivity.

Based on the conducted analysis, critical thinking in cultural studies education can be
theoretically modeled as consisting of five interconnected components. Analytical component, which
includes the ability to identify structures, relationships, and patterns within cultural phenomena.
Interpretative component, which involves the capacity to contextualize cultural texts within
historical, social, and ideological frameworks. Evaluative component, which includes the ability to
assess sources, distinguish evidence from opinion, and identify manipulation strategies.
Argumentative component, which involves the ability to construct logically coherent and evidence-
based positions. Reflexive component, which includes awareness of one’s own interpretative
assumptions and intellectual limitations. This five-component structure may be considered a theoretical
contribution because it specifies how critical thinking operates within cultural studies as a professional
field rather than treating it as an abstract cognitive ability.

The research also allows the formulation of a pedagogical model explaining how critical thinking
develops within the LAS educational environment. The analysis suggests that the most effective model
may be described as a structural-integrative model of critical thinking formation, which includes
four mutually reinforcing pedagogical dimensions.

The first dimension is curricular integration, which ensures that critical thinking learning
outcomes are distributed across multiple courses rather than confined to isolated subjects. The study
demonstrates that the integration of analytical learning outcomes across courses such as Critical
Thinking and Logic, Theory of Culture, Academic Writing, and interdisciplinary LAS courses creates
cumulative competence formation. The second dimension is interdisciplinary intellectual exposure,
achieved through LAS focus tracks. Exposure to natural sciences, social sciences, and pedagogical
studies appears to strengthen intellectual flexibility and reduce disciplinary rigidity. This dimension is
particularly important because it encourages students to transfer analytical methods between fields,
which represents a key characteristic of advanced critical thinking. The third dimension is dialogical
pedagogy, which includes discussion-based seminars, debates, peer review practices, and collaborative
learning formats. The study confirms that critical thinking develops most effectively in intellectual
environments where students must articulate, defend, and revise their ideas in interaction with others.

The fourth dimension is research-oriented learning, which includes inquiry-based assignments,
research projects, and analytical writing. These practices allow students to transition from knowledge
reproduction to knowledge production, which represents a key transformation in intellectual
development.

In general, the study demonstrates that the Cultural Studies. Liberal Arts and Sciences
programme represents a structurally coherent example of how critical thinking may be systematically
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developed through interdisciplinary curriculum design, research-oriented pedagogy, and competence-
based education. The programme demonstrates that critical thinking emerges most effectively not
through isolated training in logic but through sustained engagement in analytical academic culture.

The main conclusion of the research is that within the LAS model critical thinking becomes not
simply a learning outcome but a defining characteristic of professional culture. This suggests that the
future of humanities education may depend on the extent to which programmes are able to transition
from knowledge transmission toward intellectual formation.
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KPUTUYHE MUCJEHHS SAIK ACIIEKT ITIPO®ECIMHOI KYJIbTYPH
MAWBYTHIX COEIIAJICTIB

Onekcanop Jlyk’anenxo,

JIOKTOP ICTOPUYHMX HayK, podecop,

3aBiyBay Kadenpu KynbTypodorii, pimocodii Ta My3ee€3HaBCTBa,

[TonraBchkuii HalllOHAIBHUM Tenaroriyauii yHiBepcuteT iMeH1 B. I'. Koponenka

Tpancgopmayin suwoi oceimu 6 Yxpaiuni 6 ymosax enobanizayii, eeponeticbkoi inmeepayii ma
3pOCcmaioyoi  CKIaOHOCMI  KYIbMYpPHUX HNpoYecie eumazac HO8UX nioxodie 00 npoghecitinoi
niocomosxu ¢haxieyie cymanimaprux Hayk. OOHIEI0 3 KIIOYOBUX KOMNEMEHMHOCMel, W0 SU3HAYAE
AKICMb CYYacCHOI 6UWOI OCBIMU, € KPUMUYHE MUCIEHHA, AKe BUCMYNAE He Nuue K KOCHIMUEHA
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HasuyKa, a i sAK Cymmeguti KomMnoHenm npodgecitinoi kynemypu. Lle numanusa nabysae ocodausoi
akmyanbHocmi ni0 uyac ni02omosKu Paxisyis-Kyibmyponozie, uus npogecitina OisibHICMb
nepeobavac inmepnpemayiro CKIAOHUX KyJIbMYPHUX S6UWY, AHATIMUYHY POOOMY i3 CUMBOIIUHUMU
cucmemamy ma 30amHicme OisAmu 8 MIHCOUCYUNTIHAPHUX IHMENeKMYalbHUX cepedosuujax. Memoro
Yb020 O00CNIOINHCEHHS € AHANI3 PO KPUMUUHO20 MUCIEHHS Y (POpMYBaHHI Npogecitinoi Kyibmypu
Maudymuix axisyie-Kyiemyponozie y pamkax oceimuvoi mooeni Liberal Arts and Sciences (LAS),
CNUpParYUCh HA 00CBI0 BNPOBAOICeHHS 0C8ImHbOI npoepamu «Kynvmyponoeia. Liberal Arts and
Sciences» y Ilonmascokomy HayionanbHomy neoazcociunomy yHieepcumemi imeni B. I'. Koponenka.
YV Oocniosicenni  poszensoacmovcsa  nedacociumuil.  NOMeHYian — MIdCOUCYUnIiHapHoi  oceimu,
CMYOeHMOYEHMPOBAHO20 HABUAHHA MA O0O0CIIOHUYbKO-OPIEHMOBAHUX MemOo0i8 HABYAHHA K
gaxmopis, wo cnpusloms po3euUmMKy KPUMUYHO20 MUCIEHHA AK npogecilinoi komnemenyii. ¥V
00CNIONHCEHHI 3ACMOCO8YEMbCA KOMNAEKC MEOPEeMmUYHUX Mma eMNipUdHUX Memooie, 6KIouaroyu
amaniz neodazociuHoi ma KyJIbMYpOoNOo2iyHOI Jaimepamypu, KOMNEeMeHMHICHUL nioxio, aHali3
HABYANLHUX NPOSPAM, NOPIGHANbHUU AHANI3 OCEIMHIX MOOelel, a MAaKodiC V3a2albHeHHs 00C8i0Y
BUKIIAOAHHA HaA Kagheopi Kynvmyponoeii, ¢hinocoii ma myseonoecii. Ocobaugoi ysazu HAOAHO
iHmezpayii 00CHIOHUYBKO20 HABYAHHS, OUCKYCIUHOI nedazociku, Npakmux axademiutHozo nucoma
ma MidncOUCYUNIIHAPHOI pO3pOOKU KYPCI8 AK IHCMPYMEHmi8 (OpMYBaAHH KPUMUYHO20 MUCTIEHHSL.
Peszynomamu oemoncmpyroms, wo Kpumuune mMucienHs 6 pamxax mooeni LAS cnio posymimu ax
iHmezposawny IHMeNeKMYaibHy ma KYIbMYpPHY KOMNEMeHmHICMb, W0 NOEOHYE aHANimuyHe
MUCTIeHHs, IHmepnpemayiini HAsUuKU, peQreKCUsHicmy, IHMeNeKmyaibHy asmoHOMIl0 ma
akaoemiuHi KOMYHIKamugHi 30ionocmi. /[oeedeno, wo MINCOUCYUNTIHAPHI HABYATLHI NPOSPaAMU
3HAYHO NOKpawyloms 30amuicms 3000)8a4ié GUAGIAMU NPUYUHHO-HACAIOKOGI 38 SI3KU  MIJiC
KYIbMYPHUMU NpOYecamu, KpUmuyHo oyiHosamu oxcepena ma 0y0ysamu apeyMeHmu Ha OCHO8I
00Kasis. Jocniodncens maKodc noKasye, wo po3eumox KpUmudHo20 MUCIEHH MICHO NO8 A3aHUll 3
dopmysannsam npogpecitinoi ioenmuunocmi, axkademiuHoi 0obpouecHocmi ma OOCHIOHUYLKOL
KYbmypu.

YV cmammi cmeepooicyemovcs, wo mooenv niocomosku Liberal Arts cmeoproe cnpusmaugi
VMOBU Ol PO3BUMKY KPUMUYHO2O0 MUCTIEHHs 3A80AKU C80IM CMPYKMYPHUM XAPAKMEPUCTIUKAM.:
CHYUKICMb HABYATILHUX NPOSPAM, IHMe2payis 2yMAaHImapHux ma NpupoOHU4Ux HAyK, akyeHm Ha
OUCKYCIUHOMY ~MA  AHALIMUYHOMY NUCbMI, A MAKOMC KYJIbMUBYBAHHA  IHMENeKMYAIbHOT
gionosioanvrocmi. Jloceio ynposadicenns npunyunie LAS y npoepami 3 Kynebmyponoelii
0eMOHCMPYE, WO KpUMUUHe MUCTEHHSI CIAE He Juue pe3yIbmamom HAGUAHHA, d Ui CIMPYKIMYPHUM
NPUHYUNOM OCEIMHLO20 OUZAUHY. YV 8UCHOBKAX HA20JIOUIEHO, WO PO3BUMOK KPUMUYHO20 MUCTEHHS
HeoOXiOHO posengdamu [K cmpameziuHy Memy KVAbMYpPOA02iYHOi 0C8imu, OCKIIbKU B0HO
3abe3neyye  opmysanus — a0anmMueHux,  IHMENEeKMYalbHO  HEe3ANeHCHUX md  COYIANbHO
8ION0GIOANLHUX (haxieyis, 30amMHUX OPIEHMYBAMUCS 8 CKIAOHUX KYIbMYPHUX peanisx ma
NIOKPECIeHO BadCIUBICMb NOOANLULO2O PO3BUMK)Y MINCOUCYUNTIHAPHUX cmpameeii oceimu i
HAYK0B0-OPIEHMOBAHUX HABYAILHUX CEPe008UlY ) 3aKNA0ax suwoi oceimu Yxpainu.

Knwuoei cnosa: xpumuune mucienus, npogeciiina Kylbmypd, KyJIbmypolo2iuHa oceima,
2YMAHIMAPHI HAYKU MA BIIbHI MUcCmeymea, MIHCOUCYUNIIHAPHA MAd KOMNEemeHMHICHA 0ceima,
neoazocika 6UWOI WKOIU, KyIbmypHull ananiz, mooeisb LAS.
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